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ABSTRACT 
Thi s study was constructed to examine characteri stics associated with student leadership. 
Participants were 261 students who were involved in a Registered Student Organization in the 
fall of 2013. The researcher completed a quanti tative approach to gain students' perceptions of 
their student leadership characteristics. Results suggested that students' overall  perception of 
their leadership characteri stics was posi tive, with males and females perceiving their leadership 
characteristics similarly as wel l did those who rep01ied to be general members and officers in 
regi stered student organizations .  Future recommendations for student leadership development are 
included. 
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LEADERSHIP 
CHAPTER I 
Introduction 
Studies of col lege impact suggest that there are significant gains for students who pursue 
co·· cur icular acti vities (Astin, 1999; Gellin, 2003; Leithwood & Jantzi, 2007). As a student seeks 
out extracurricular opportunities there is no question that they are attaining leadership ski1ls in an 
infon nal way. Research suggests that leadership development programs provide many positive 
outcomes for college students (Astin, 1999; Dugan, 2012; Nadler, Newman, & Miller, 2011; 
Komives & Smedick, 2012; Zimmerman-Oster & Burkhardt, 1999). Intel lectually, students who 
take on co-curricular involvement and leadership opportunities develop the abi lity to think 
analytically with appl ication of knowledge areas that particularly interest them (Terenzini, 
Springer, Pascarella, & Nora, 1995; Saiz, & Rivas, 2011; Lambert, Terenzini, & Lattuca, 2007). 
Professional ly, the experience of an involved undergraduate student offers the skill set that can 
be transferable  (Dugan et al ., 2011; Gellin, 2003; Lizzio, & Wilson, 2009). Regarding personal 
development, co-curricular participation has also been linked to self-efficacy (Astin, 1999; 
Lizzio & Wilson, 2009) and purpose in life (Dewitz, Woolsey, & Walsh, 2009). 
Provided that students take advantage of leadership opportunities, student affairs 
professionals have the opportunity to enhance their advising ski l ls by utilizing the standards and 
guidelines developed by the Council for the Advancement of Standards (CAS) in Higher 
Education (CAS, 2012). One way of establishing a uni fon ned leadership development program 
is referencing the CAS standards as a credible foundation to create one (Komives & Smedick, 
2012). The CAS standards outline the fol lowing learning outcomes for leadership programs :  
knowledge acquisition, integration, construction, and application ;  cognitive complexity; 
intrapersonal development; interpersonal competence; humanitarianism and civic engagement; 
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and practi cal competence. Uti lizing these learning outcomes provide a foundational framework 
to assess if students are preparing themselves to be productive and global citizens (Haber, 2011; 
Komi ves & Anninio, 2011 ) . The CAS standards contextual statement connects the role of 
leadership programs for students, reference that during the 1970s, many col leges refocused their 
energies to leadership develop due to events such as the Watergate scandal caused multiple 
inst itutions to reevaluate how they practiced ethics, leadership and social responsib i l ity (CAS, 
2006). 
2 
Assessing learning outcomes and development of college students i s  the primary focus of 
the various l earning domains offered under the CAS standards .  With these standards,  educators 
and student affairs professionals are provided with guidelines and relevant variables that relate to 
a specific learning domain (Creamer, 2003). The field of student affairs is a growing profession 
which is  continuously encouraging assessment. Dialogue by the Department of Higher Education 
has been centered around commitment and accountab ility that is placed on higher education 
institutions (Miller & Malandra, 2006). Addressing the importance of l earning assessments that 
define students' experience in measuring the skil l s  and learning for anyone who attends a 
postsecondary institution should have is  a critical aspect to consider especial ly for student affairs 
professionals (Creamer, 2003; Young & Janosik, 2007). The l ack of assessment in all sectors of 
student affairs is detrimental , especially when it comes to justifying programs and effectiveness 
such as a l eadership development programs (Dugan, 2012; Nadler, Newman, & Miller, 2011). 
Acknowledging and uti lizing assessment i s  especially cri tical for new professionals who are 
entering this field (Renn & Jessup-Anger, 2008). 
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Statement of the Problem 
Today the value of higher education i s  ever increasing. The National Commission on the 
Future of Higher Education (2006), has estimated that 90% of the growing jobs in the Ame1ican 
economy will reqi1ire a postsecondary education. Additionally, as other nations continue to 
improve their education systems, U.S. postsecondary institutions are not delivering the learning 
that is expected (U.S. Depatiment of Education, 2006). For instance, employers report that many 
new graduates do not exemplify readiness for the work world .  The commission's call to action 
on this issue is to begin taking steps towards accountability and commitments to improve student 
learning. Literature in student leadership development has noted that there is a lack of evidence 
that defines leadership and the ski l ls  gained from it as an outcome of the college experience 
(Bowen, 1977;  Dugan, 20 1 2) .  Over time, leadership skil ls have been critical variables that 
employers are seeking in potenti al employees . For instance, some variables outlined by CAS 
include ability to set goals and engagement in teamwork. Therefore, it is worthwhile to assess 
how students perceive their leadership capacity and how they perceive their abi lities will prepare 
them for the workforce. 
Purpose of the Stu dy 
The purpose of thi s  study is  to examine the relationship between peer influence, self­
efficacy, self-confidence, extraversion, role model influence and suppoti to gain insight into the 
differences between males and females . In addition, this study aims to detennine if  there is a 
difference in how students rate these characteristics in relation to their role within an 
organization .  Meaning whether or not a student's posi6onal leadership role or non-positional 
membership arc a factor to consider when developing leadership programming. 
4 
Questions 
research hypotheses for this study are : 
RH 1: How do registered student organizations members rate role modeling as defined by 
the Lloyd Leadership Instrument? 
Statistical Hypothesis I: Is there a statistical difference between male and female 
Registered Student Organization members in the area of role modeling? 
Statistical Hypothesis 11: Is there a statistical difference between general members 
and officers in the area of role modeling based on the number of leadership positions 
held? 
RH2: H ow do registered student organization members rate peer influence as defined by 
the Lloyd Leadership Instrument? 
Statistical Hypothesis I: Is there a statistical difference between male and female 
Registered Student Organization members in the area of peer influence? 
Statistical Hypothesis 11: Is there a statistical difference between general members 
and officers in the area of peer influence? 
RH3: How do registered student organizations participants rate their level of self -
confidence as defined by the Lloyd Leadership Instrument? 
Statistical Hypothesis I: Is there a statistical difference between male and female 
Registered Student Organization members in the area of self-confidence? 
Statistical liypothesis II: ls there a statistical difference between general members 
and officers in the area of self-confidence? 
How do registered student organizations participants rate their level of self -
efficacy as defined by the Lloyd Leadership Instrument? 
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Statistical Hypothesis I: Is there a statistical difference between male and female 
Registered Student Organization members in the area of self-efficacy? 
Statistical Hypothesis II: Is there a statistical difference between general members 
and officers in the area of self-efficacy? 
RH5: How do registered student organizations participants rate their personality as 
extroverted as defined by the Lloyd Leadership Instrument? 
Statistical Hypothesis I: Is there a statistical difference between male and female 
Registered Student Organization members in the area of rating oneself as 
extroverted? 
Statistical Hypothesis II: Is there a statistical difference between general members 
and officers in the area of rating oneself as extroverted? 
Significance of the Study 
Astin and Astin (2000) offer an important point on how "higher education plays a major 
part in shaping the quality of leadership in modern American society" (p. l ). However, research 
on the use of CAS standards in leadership programming remains limited (Dugan & Komi ves, 
Most of the existing literature on integrating CAS standards and leadership programming 
i s  developing under the Multi- Institutional Study for Leadership (MSL), the professional student 
affairs organizations such as, National Association of Student Personnel Administrators 
(N ASP A) and American College Personnel Association (ACPA). There is l imited l iterature and 
data to whether students perceive student leadership skills as outlined by CAS . This study will 
contribute to the l iterature and general practice of the use of CAS standards,  specifically the use 
and importance of CAS standards in outlining leadership learning outcomes . 
5 
LEADERSHIP 
Furthen nore, the results from this study may influence the type of training and benefits 
from participation. By looking at CAS student leadership programming variables student affairs 
professionals may discover this study's variables can play a key role when reaching out to 
students . The results may provide better insights on how students are developing as individuals 
and how their development as leaders are impacted by external influences. 
Limitations of the Study 
6 
There are limitations to note of the proposed study. This study is not applicable to other 
post-secondary institutions.  This study does not have an expected sample respondents to answer. 
Creamer (2003) states that the first and most notable issue with studying student outcomes is 
"'that learning and development occurs naturally whether institutions intervene with programs 
and services or not" (p . 1 1 3). In addition, respondents do not accurately reflect genuine responses 
of their extracurricular involvement. Findings in one study suggest that when students are asked 
to self-assess their performance they are likely to underrate their skills (Turrentine, 200 1 ). The 
study was conducted over one semester; therefore, leadership skills develop over time, and one 
semester may not be an accurate reflection of how and when leadership abi l ities develop. In 
addition, the results of this study was dependent on the individuals ' perceptions of their 
leadership skil ls and abilities. The setting posed problems since it took place at a single 
medium-sized, Midwestern, public state institution. Participants were selected based on their 
involvement in a co-curricular activity on-campus. Some students did decline to be surveyed. 
Operational Definitions 
number of ten ns used in this study have varying definitions across the relevant literature. This 
section provides operational definitions for this study. 
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Standards and Guidelines. "Published criteria and related statements designed to provide 
col lege and university support service providers with established measures against which to 
evaluate programs and services. A standard uses the auxiliary verbs 'must' and 'shall,' while a 
guidel ine uses the verbs 'should' and 'may.' Standards are essentials, guidel ines are not" (CAS, 
2006). 
7 
Leadership development. "Leadership development involves self-awareness and understanding 
others, values and diverse perspectives, organizations and change" (CAS,  2006, p .320). 
Leader. Based off Komives and Wagner's (20 1 2) work on leadership, "leader is used without 
regard to a specific role in a group- whether as a positional leader or a participant engaging in the 
leadership process as a group member" (p. xvii). 
Formal leadership role. A leadership position in a campus organization. This can include being 
a President, Committee Head, or Team captain. 
Leadership. "Leadership " is concerned with effecting change on behalf of others and society . 
.. .  Leadership is collaborative . 
. .  . Leadership is a process rather than a position . 
. . .  All students (not just those who hold formal leadership positions) are potential leaders (HERI, 
1996, p. l 0). 
Student Involvement. This definition adopts Astin' s ( 1 999) definition, stating that student 
involvement refers to "the amount of physical and psychological energy that the student devotes 
to the academic experience. Thus, a highly involved student is one who, for example, devotes to 
the academic experience. Thus, a highly involved student is one who, for example, devotes 
considerable energy to studying, spends much time on campus, and participates actively in 
student organizations" (p .5 1 9). 
8 
Co-curricular Activity. Pertaining to activities contributing to the academic ] earning 
experience; especially activi ties that provide students with opportunities to leam and develop 
skills through active parti cipation. Co-curricular activities and programs may be led by faculty or 
staff: or by students themselves, but they must have stated goals and measured outcomes (Purdue 
University, 20 1 1 ). 
Registered Student Organization. Eastern Illinoi s University defines co-curricular activities as 
"registered" student organization which is defined as any student organizational group that 
meets the following criteria: 
• Primary officers and membership consists of students enrolled at Eastern Il linois 
University 
• Established in order to contribute to the students' personal interests and development 
e Meets all registration requirements as outlined in RSO and Advisor's Handbook 
• Annually registered with the Student Life Office 
• Understands and adheres to university policies and procedures 
Peer Influence. A peer group, according to Astin ( 1 993 ), is "any group of individuals in which 
the members identify, affiliate with, and seek acceptance and approval from each other" (p . 40 1 ) . 
Role Model. For the purpose of this study, "role model'' is defined as an adult individual who 
supported or encouraged student leadership involvement (Lloyd, 2006) . 
Self-Efficacy. This study adopts Bandura' s ( 1 977)  definition, stating that self-efficacy refers to 
individual's judgment of personal capabilities to execute the behavior required to produce 
the outcomes�' (p . 79) . 
Summary 
Chapter one contained a detailed introduction proposed study. Chapter two 
contains a detai led account the literature that has been developed i n  regards to the conceptual 
framework used, 
used the study. Chapter outlines the the study. Chapter five contains the 
conclusion and recommendations . 
9 
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CHAPTER II 
Review of Literature 
This chapter provides a detailed review of the l iterature; this review includes the benefits of 
developing student leaders as wel1 as student organizations impact on leadership development. 
The chapter will then provide infomrntion on several components related to student leadership ; 
sel f-efficacy, peer influence, role  model influence and support. Furthennore, this chapter will 
di scuss some of the difference in leadership between males and females. 
Benefits of Student Leadership 
When considering the term student involvement it is important to define what 
involvement means first and foremost. Regarding to this body of l iterature, Astin' s definition of 
. , .  ......  .., .... i �  involvement offers a better bit for the collegiate environment. Astin (1999) defines 
student involvement as the "amount of physical and psychological energy that the student 
devotes to the academic experience" (p .5 1 8) .  Hence, a student devoted to out-of-classroom 
involvement is one who, for example, dedicates a generous amount of time and energy to 
studying and participates actively in student organizations (Astin, 1 999) . Some factors that are 
considered the strongly influence students' perceptions on leadership are interactions and 
experiences with faculty, admini strative supp01i staff� and peers . Some significant categories 
that contribute to leadership development and opportunities that carry over to societal 
equivalencies include internships and athletics (Thompson, 2006) . 
Uti l izing Astin ' s  student involvement theory to gain a better of the developmental 
process of the student i s  essenti al . Astin defines his involvement theory to consist of five basic 
postulates. The first of the five refers to the investment of physical and psychological effort in 
1 0  
LEADERSHIP 1 1  
obj ects. The obj ects could defined as either highly specific, such as studying for a 
specific exam, or highly general ized, such as the college experience. The next point is that 
involvement occurs along a continuum. Students wil l  devote time and energy at different degrees 
in a given organization while devoting exemplifying different degrees of involvement within a 
given organization.  In addition, Astin ( 1 999) defines involvement has both quantitative and 
qualitative foatures .  For instance, student's involvement in an organization can be measured 
quantitatively by counting how many hours the student spends preparing for meetings or 
engaging with their peers. As far as qualitative measures is concerned one can measure whether 
the student effectively plans for an upcoming meeting or simply attends a meeting and 
daydreams . The last postulate suggests that educational policy effectiveness impacts the practice 
of increasing student involvement; that is, faculty members who promote on-campus 
involvement will relate to students abi lity to be aware of significance of involvement . 
Findings from one study suggest that programmatic and faculty influences are indirect in 
encouraging or discouraging certain kinds of student experiences; thus, students who choose to 
get involved may be impacted by the faculty presentation (Lambe1i, Terenzini , & Lattuca, 2007). 
In addition, the degree of faculty interaction, specifically a mentoring relationship, a student has 
influences their leadership capacity (Komives, Dugan, Owen, Slack, & Wagner, 20 1 1 ) . 
However, there i s  l imited research of what aspects of these interactions directly influence 
leadership development . If faculty impacts student's decision to get involved, it is worthwhi le to 
observe the university's mission to develop the student holi stically. 
Literature suggests that student involvement develops the students' ability to take on 
more responsibility, group dynamic skil l s  and analytical abil ity (Dugan, et. al . ,  20 1 1 ;  Flores , 
B urbach� Quinn, & Harding, 20 I O'Dell, & Hwang, 2008). General membership in student 
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organizations provide group interaction and similar experiences that a positional role would 
offer, so general membership should  not be discounted (Dugan, & Komives, 2007) . One thing to 
consider when studying student involvement is to not equate leadership skills ,  such as analytical 
skills, to their involvement because these ski lls are independent from the student' s degree of 
involvement (Wehmeyer, 1 998) .  Another benefit from student involvement is the leadership 
efficacy gained from a positional role (Komives et al., 2006). 
The development of leadership skills and where students gain exposure to leadership 
opportunities is complex. Research suggest that there are multiple variables that increase 
student's capacity to gain leadership skills (Salisbury, P ascarella, Padgett, & Blaich, 20 1 2 ; Astin, 
1 993; Kuh, 1 995). One study by Salisbury, et. al, (20 1 2) examined the effects of work, 
specifically off-campus work on the development of leadership capacity among first-year col lege 
a national longitudinal study and found that work had an overall positive effects of the 
development of leadership ski l ls .  This brings into question if institutions should encourage off­
campus work to increase professional success and leadership capacity. Contrary to Astin ( 1 993)  
and Kuh ( 1 995) research on co-curricular involvement and the influence i t  has on student 
learning and personal development, such as on-campus organizations, faculty interaction, and 
volunteering are important to consider. 
Research on student leadership often emphasizes its importance of supplementing the 
academic learning that takes place in the classroom. With the promotion of student leadership, 
students are provided an enhanced educational experience. A variety of benefits come along with 
the student participation in leadership positions. For instance, participation in college 
extracunfoular activities influences cognitive and emotional growth (Astin, 1 993; Pascarel la, & 
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Terenzini , 1 99 1  ) . Overall ,  the mission of all institutions is to enhance student learning and 
development outcomes inside and outside the classroom. 
Student Organizations impact on Leadership Development 
1 3  
The importance o f  student organizations has been examined in many studies . Birkenholz 
and Schumacher ( 1 994) research suggest that there is a significant positive relationship between 
leadership skills and participation in student organizations . For instance, residing in a 
fraternity/sorority or residence hall while in col lege was related to higher leadership scores of 
!:,"Taduates (Birkenholz, & Schumacher, 1 994, p. 7). This research suggests that the most important 
activity related to the development of leadership ski l l s  was membership in a fraternity/sorority. 
Thompson (2006) research found consistent evidence with previous research which identify 
students ' involvement in campus opportunities and programs as contributing to leadership 
fonnation and development . Since the use of assessment is encouraged, Thompson (2006) 
suggest that an examination of the outcomes of co-curricular activities towards leadership may 
serve institutions well especially when assessing program effectiveness.  
Nonetheless, student engagement in activities is an important practice to implement when 
helping students to develop the capacity to integrate what they are learning in the classroom into 
outside activities . Kuh (2009) describes involvement in educational activities as opportunity to 
''level the playing field, especial ly students from low-income family backgrounds and others 
who have historical ly underserved" (p . 698) .  Student affairs professionals have the opportunity to 
influence student's col lege experience by promoting different student organizations and 
leadership opportunities that increase their skill set. As student affairs professionals begin to 
differentiate the various opportunities offered to students, it may worth noting that research 
depicts that academic involvement (e.g. , hours spend studying and doing homework, studying 
with other students) plays a greater rol e than other type of involvement (Astin, 1999). 
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Student organization involvement and formal leadership roles within these organizations 
offer a foundational framework when determining what factors contribute to student 
development, especially in the realm of student leadership development (Astin, 1 999; Sali sbury, 
Padgett, & Blaich, 20 1 2). Since students are exposed to working various 
personalities' involvements in these organizations they provide an opportunity to develop their 
leadership styl e and capacity. Additionally, research suggests the positive outcomes that come 
with associating with a student organization involvement. As students look to get involved, they 
...,�,_,_,.....,�,...,to get involved with more than one organization. This  may pose some issues as some 
research suggests that the number of organizations in which a student chooses to get involved 
influences outcomes (Astin, 1 997; Dugan, & Komives, 2007). This  in tum brings into question 
what conceptual model can provide a framework to assess what leadership outcomes students 
express gaining from their involvement . 
Positional Roles Influence Leadership Capacity 
Leadership identity development (LID) theory supports the way students perceive 
leadership . According to LID, when a student transitions from awareness to 
exploration/engagement to a hierarchical view of leadership (i . e. ,  l eader identified) they begin to 
view leadership as non-positional and as a process (Campbell, Smith, Dugan, & Komives, 20 1 2) .  
In addition, Kouzes and Posner (2008) propose that" leadership is an observable set of ski l ls  and 
abi lities'1 (p.145) .  With their research, they have di scovered that many individuals believe that 
leadership can�t be learned which inhibits those who have want to learn the ski l l  set of a leader, 
but arc inhibited by this myth. Dugan (20 1 1) suggests that the quality of research that looks into 
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's capacity should be grounded using a theoretical context such as authentic 
p or socia l ly responsible leadership. An examination of leadership capacity requires a 
of what is already known about college student leadership. One thing that has been 
is that positional roles influences leadership efficacy (Komives et al., 2006). Leadership 
Bandura' s ( 1997) enactive mastery which states that when an individual takes 
that allow fiw numerous perfonrnmces on something it provides the individual 
motivation and perception that they are fully competent in something. 
Self-Confidence 
plays an important role in how others perceive one's ability to make 
and gaining other's trust. Not only expressing self-confidence is important for a leader 
to it, but so is how others perceive it. Often leaders who possess self-confidence portray 
and decisive approach, which gains others' confidence in their leader. 
is integral to how a leader conveys their self-confidence in their work. 
It is important to know the difference between self-confidence and self-efficacy 
when looking at leadership traits. Self-confidence "is he ability to be certain about 
and skills" (Northouse, 2001, p.19). It considers how one perceives their 
and self .. awareness. Ultimately, self-confidence deals with the belief about ones 
lilies. According to Bandura (1997), ''self-efficacy refers to belief in one's agentive 
in 
con 
that one can produce given levels of attainment" (p.3 82). 
confidence influences student's ability to take on leadership positions and 
to wo rk with peers. Tavani and Losh�s (2003) study found gender differences 
levels. In their study, they discovered males had higher levels of self-
females in professional and social situations. Having leadership experiences 
al to perceive they are capable possess self-confi dence and feel ernpowered. 
and Schuh (2004) per formed a study on how college students perceived 
themes ernerged from interviews, inc luding : "leadership is an individual 
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is positional, leaders possess particular qualities and ski l ls, and leaders act 
motivations'" (p.116 ) .  Furthermore� students shared havi ng a lack of confidence or 
were reasons why they did not assume leadershi p  rol es. Students reported peers 
an influential role in one's confidence to feel confident in a leadership ro le. 
Self-Efficacy 
efficacy have been differentiated i n  previous studies and have provided 
they are intertw ined (Bandura, 1997� Komives et al., 20 1 1 ). For exampl e, 
knowledgeable of what the skil l set related to leadership, but research i ndi cated 
to enact on these skills based on their interna l ized belief system about 
et al., 2 0 1 1 ) . 
Smmces Self-Efficacy 
hypothesized ( 1986, 1997) that self-efficacy bel iefs stemmed from indivi duals 
information frorn four sources, the po werful being maste1y experience. After a 
a task, they interpret and evaluate the results obtai ned and detenni ne thei r  
judgment based on thei r experience and know ledge. W hen students feel a s  if 
successful l y, their confidence to acco mplish something si mi lar js 
they were able to produce the des ired effect after completing the task at 
A source !hat can expose students to leadership devel opment is through role 
through vicarious experi ences . Ba ndura ( J 997) descri bes vicario us 
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as a method in which one observes a rol e  model, perhaps someone with a similar 
to that individua l and watching them succeed at completing a task. Listening to 
in which their role models share how they successfully performed a challenging task. 
this is another critical source of enhancing a student's self- efficacy , it is ultimately up to 
s willingness to take on leadersh ip opportunities . 
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Fletcher's (20 12) study found that participating i n  col laborative relationships in study 
grnups, planning campus activities, community initiatives, and student protests were noted to be 
influential to increasing Black men's self-efficacy and persistence in college in a Hispanic 
serving institution. It is cri tical that college environments and student affairs professionals are 
suppmiive and challenging experiences for students. 
and Its Relation to Leadership 
and Korn vies (2010) discovered that self-efficacy can explain �.Ip to 13% of the 
in students' capacities to engage in socially responsible leadership . Therefore, this 
to question how leadership education programs are designed to build capacity and 
on concrete experiences ( i.e. positional leadership) as a way to increase efficacy . 
this may seen as one way to increase efficacy, it is ce11ainly not the only way . 
leadership efficacy requires a plethora of opportunities where one can reflect and 
concrete experiences . Bandura ( 1997) discuses that the cultivation of efficacy 
ly occurs through vast opportunities that allow individual's observe the modeling of 
leadership by others (i.e. Vicarious experience) , significant affirmation of one's 
and sponsorship (i.e. social persuasion ). Komives et a l. (2011) suggest that individual 
should linked with capacity and efficacy- building opportuni ties such as 
ng relationships , experimental learning to promote growth in both dimensions. 
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Benefits of Involvement Outside of the Classroom 
There a great deal of literature that looks at the benefits of the outcomes associated with 
students' nonacademic experiences, w ith the focus on psychosocial development. However, 
there is a growing body of research that i s  looking at how students develop hohsti cally. Parcella, 
..  ,,i� . .... , and Blimling ( 1 996) describe holistic development in the way "'change in one area of 
a student's growth is accompanied by changes in other aspects of that student's being" (p . 1 49). 
Exposure to different experiences outside the classroom can help a student develop, but Astin 
( 1993) argues that "the students' peer group is the single most important source on growth and 
development" (p.3 98) . 
Astin ( 1 993) defines peer group as "any group of individuals in which the members 
identi fy, affiliate with, and see acceptance and approval from each other" (p . 40 1 ). Peers begin to 
identify with those who have similar backgrounds and values . For example, a student who is  
deciding whether to get involved in extracurricular activities is  more incl ined to do so ,  if they 
have associated with peers that are driven to get involved . Peers can influence others to take 
involvement opportunities, but they also serve as support systems. 
Peers in relation to leadership development 
Research by Komives and Dugan (2007) found that about 70% of students reported being 
mentored by peers or by faculty. They stress students must work with others to truly learn 
leadership .  Another way to consider the importance of peer influence is looking at how students 
color are influenced to take on leadership roles. Mil em (2003) found that African Americans 
experienced posi tive learning outcomes when they were exposed to close friends of their own 
race. However, for Afri can American students to fril ly benefit from diversity, they must have 
contact with d iverse peers as well as interaction with same race peers. There is a negative 
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influence as wel l .  Al len ( 1 992) discovered that historically B lack universities provide a positive 
social and psychological environment compared to those who attended a predominately White 
university. Research by Harper (2006) found African American students to repeatedly cite 
student organizations and clubs as the venues through which they can find same-race peer 
support college achievements and leadership. As African American students became increasingly 
engaged in student organizations, they noted that peer support for their pursuit of leadership also 
escalated. 
Role Modeling 
Mentors are incredibly important for col lege student leadership efficacy. There is only so 
much an i ndividual can do for themselves when it comes to developing leadership skil ls, but role 
models can promote reflection and meaning making. In the Leadership Identity Development 
model , Komives et al . (2006) describe the complexity of student development in which students 
define leadership identify themselves as leaders. As they describe each stage, developmental 
influences are cited repeatedly with suggestions of how role models and peers can assist in 
meaning making. The L ID model includes six total stages. Each stage integrates one of many 
student development theory families. For instance, Chickering's psychosocial student 
development theory describes the fifth vector as establishing identity, which closely aligns in the 
LID model with the achi evement of Stage Four, Leadership Differentiated (Komives, et al., 
2009). 
As students explore and discover in leadership opportunities, role  models p lay an 
infl uential role in encouraging and supporting their involvement. In the third stage as mentioned 
in the LID model (Kornives, et al .,2004), adults serve as mentors that help students process 
si tuations and past experiences by encouraging them to reflect on their personal development and 
leadership styl e.  Although role models initial ly influence students ' involvement in leadership 
roles but continue serve as mentors to support their leadership role.  
Ex tr aversion 
20 
The way we think and personality preferences have been essential in understanding the 
way we adapt to the world .  Carl Jung ( 1 923 )  introduced four core function of human 
temperament types . One of the four typologies he identified involves how we get our energy and 
we prefer to relate to the world around us . The two combination is known as extravert and 
introvert. Extraverts are observed to prefer the outer world of people and things . Introverts prefer 
their inner world of feelings and ideas (Komives, Lucas, & McMahon, 2007) .  
With personality trait theory there are certain characteristics that tend to be associated with 
l eadership . Digman ( 1 990) found in his research that a structure of personality traits has 
emerged into five-factor model of personality. Analysis of these five factor personalities' traits 
has revealed that personality traits can be categorized into five main factors : neuroticism, 
extraversion, openness to experience, agreeableness, and conscientiousness .  Using the five-factor 
model of personality as an organizing framework, Judge, Bono, Ilies, and Gerhardt (2002) meta­
analyzed studies examining the relationship between personality and leadership and found that 
extra version, was positively related to leadership. A recent study suggests, of the Big Five, 
extraversion was the most strongly related to leadership .  However, their results revealed 
extraversi on was significantly related to leadership only when observer ratings or both self and 
observer ratings were used to assess extraversion (Colbert, Judge, Choi , & Wang, 20 1 2) . 
Differences in Leadership between Males and Females 
way gender infl uences leadership has been a demographic that has been investigated 
by leadership researchers . The literature that investigates how gender plays a role is heavily 
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how i t  is  defined. Leadership capacity is one that is  worth noting. One research 
approach discovered that wornen �· s  leadership styles depi cted more as 
to men ( Johnson, 1 990) . In another study, Dugan (2006) 
perfCmrnmcc gap between men and women specifically when looking at leadership 
how it impacts leadership effectiveness. For instance, women combat is the 
women not have the abi l ity to l ead. When look i ng at men 's  leadership  
study ·'"'!-'"''""' ..... "' "·' that student affair professionals should acti vely engage men in 
discussions, programs and developments. Contrary to previous studies, one 
that women and men students were equal ly self-critically about their leadership 
I ) . It is important to consider the key areas that both groups need to 
devel opmental growth. These findings present an opportunity where professionals 
and market peer l eadership rol es and interaction to increase leadership  development, 
between men and women. The next step is to further assess what 
to enhance or promote l eadership education for both groups. 
I n  one study looking at college women 's  leadersh ip  aspirations, Boatwright, and Edgidio 
traditional fi�rninine gender characteristi cs and connectedness were two 
for wo men · s l eadership aspiration.  The study also found that women perceived 
as a m a l e  endeavor. Results from this study suggest the need for student affairs 
to empower women students to decrease thei r strong psycho logical feminine traits 
in fl uence thei r desi re to seek l eadersh ip  rol es. 
l l i gan  ( 1 99 :n In a D(f(crent Voice discusses the difference in psychologi ca l 
men and wom en .  that there is a difference i n  how men and women 
and issues of dependency. For instance, she states, 
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o r  1nen ,  s eparat i o n  and indiv id uation are cri ti ca l ly t ied  to  gender identity since 
the mother i s  essent ia l  for the development of mascu l inity . . .  mascu l inity 
through separati on whi l e  femi ninity is d efined through attachment, male 
i s  threatened by i nt imacy whi le  fema l e  gen der id entity i s  threatened b y  
m a l es tend t o  have difficul ty with rel at ionships ,  whi l e  females tend to 
r1rob l ern s w i th i n d i v i duat ion (p . 8 )  
l l i gan ' s  o n  men and women ' s  psyc ho logica l  devel opment provides ins ight 
to l ead thou gh an i nd iv i dua l  process whereas women find rel ationships and 
more va l uable .  
Individual leadership experience 
not on 
p 
research i n  student l eadersh i p  development focuses on stud ent invol vement, 
One stud y found that when indi vidual s se lf-assessed their 
tended to undeITate th ems el ves compared to wh at peers assessed 
on another stud y, researchers found that students tend ed to hold a 
of l eadershi p d uring the fi rst year of col l ege (Komives, Longb eam, 
2006 ) .  
Summary of Literature 
provides a background of research that i n d i cates what characterist ics 
student l ead ersh ip .  The l i terature on characteri stics and i n fluences i s  stil l 
k chara cteri s ti cs i n fl uence stud ents the most when it comes to student 
dcvcl o prncnt  is worth con sideri ng when proposing or  enhancing a leadershi p  program .  
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CHAPTER III 
Methods 
Chapter provides a review of the quantitative methods that was used. It also describes the 
design of the study, site description, participants, and the instrumentation. The chapter then 
provides infomrntion on the data collection, data analysis along with the study ' s  l imitations .  
Design of the Study 
primary purpose of this study was to examine the differences between male and 
females in relation to five independent variables. In addition, this study looked to gain insight 
into the differences between general members and officers when looking at how peer influence, 
self-efficacy, self-confidence, role  model influence and support, and extraversion played a role. 
Detennining whether or not positional leadership role or non-positional membership are a factor 
to consider when developing l eadership programming. 
Site Description 
A medium sized, public, four-year university in the Midwest in a rural location will be 
the selected site for this study. University records from 20 1 2-20 1 3  indicated that the university 
enrolled approximately I 0,4 1 7 students. The institution currently offers 47 undergraduate degree 
programs.  In addition, the institution recognizes approximately 1 95 registered student 
organizations . 
Participants 
The population for this study included traditional-aged undergraduate col lege students 
involved in a Registered Student Organization (RSO) that are recognized through the institutions 
student l ife office. Student pmiicipants may vary in gender, ethnicity, and level involvement. 
The population consisted of all undergraduate students. Participants included freshman, 
23 
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sophomore, junior and senior status . The year of  school that participants rep01ied was based on 
the number of semesters attended the university. For the purpose of thi s  research, only students 
in a regi stered student organization were considered for thi s study . The reason for this is because 
each registered student organization must meet a certain criteria to be recognized through the 
Student Jjfe Department. Participant selection was based on two criteria areas- (a) all students 
must be undergrnduates ; and (b) students must cunently participate in a registered student 
organization. 
Registered student organizations were identified using the Registered Student 
Organization Listings (student l i fe, 2 0 1 3 )  and met the criteria to be included in the listing and 
study. Participants were invited to take the survey at their organizational meeting. There were 
two options for participants to complete the survey. The researcher provided hard-copies of the 
survey to the president and/or advisor to di stribute during or after the meeting for completion. In 
addition, the RSO advisor and president were also asked to send the survey via emai l .  The 
researcher included in the email to confirm that the survey was sent . 
Instrument 
This study used a survey to col lect quantitative data from participants .  A noncommercial 
''pub l i shed" instrument provided a cost-effective way of gathering descriptive data from a 
random sample approach (Patten, 2000). Random samples typically afford the greatest 
generalizabil ity of findings to practice (Komives et al . 20 1 1 ,  p.63). Patten (2000) di scusses the 
advantage of proposing published instruments and the benefits of spending less time to develop 
or refine the instrument. Most commercially created instruments are used towards a specific  
purpose of study. Since commercially instruments tend to charge for its use, it was important to 
find an instrnment that was not costly, with it tested for rel iability and validity. Since most 
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commercial instruments charge for use, the researcher looked for a free instrument. The 
instrument used for this study was the Lloyd Leadership Instrument. Content validity was 
established by the researcher by faculty and doctoral students familiar with experience working 
with student leaders (Lloyd, 2006). The researcher tested for reliability by piloting the study and 
stati stically analyzed the data using S P S S .  The Cronbach alpha rating for the role model scale 
was . 86 .  The peer influence scale was .69, which resulted in dropping one of the statements in 
order to increase the reliability to . 80. The self-efficacy scale was . 8 7  and the self-confidence 
scale was . 92 .  The extraversion scale was . 77 but after dropping three statements it increased the 
rel iability for this scale to . 8 5 .  The use of this instrument in the study allowed the researcher to 
analyze the results as it is compared to other studies that looked at student leadership. 
The Lloyd Leadership Instrument originally consisted of 42 statements that comprised of 
9 statements for peer influence scale, 1 0  statements for the self-confidence scale, 6 statements for 
the self-efficacy scale, 8 statements for the role model scale, and 9 statements for the 
extraversion scale (Lloyd, 2006) . The instrument uses a Likert-type scale where e 1 represents 
"strongly disagree", 2 represents "disagree", 3 represents "slightly disagree", 4 represents 
"sl ightly agree", 5 represents "agree", and 6 represents "strongly agree." The researcher did not 
contain any neutral scoring because they wanted students to make a choice. 
In addition, the final section of the instrument includes six demographic questions . 
Questions include:  participant ' s  gender, number of leadership positions held in col lege, ethnici�y, 
class standing, role in current organization (officer or general member) and current college 
GPA . Overall , the final instrument consisted of a total of 3 7 statements with 8 statements for the 
peer i nfluence scale, 1 0  statements for the self-confidence scale, 6 statements for the self­
efficacy scale, 8 statements for the role model scale, 6 statements for the extraversion scale and 7 
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demographic questions. Statements 1 tlu·ough 5 correspond to the self-efficacy scale ;  statements 
6 through 1 1  correspond to the extraversion scale ;  statements 1 2  through 1 9  conespond to the 
peer influence scale; statements 20 through correspond to the role model scale ;  statements 28  
through 3 7 ccmespond to  the self- confidence scale .  The researcher confirmed instrument 
statements corresponded to its respected scales by the publisher. 
Data Collection 
Data from the patiicipants was gathered in October after approval from the Institutional 
Review Board ( IRB) .  To ensure confidentiality of participants throughout the data col lection 
phases, the researcher created a password to lock the computer and kept all paper copies. The 
online and paper survey data did not ask for an identification number, name or address besides 
an emai l address . Anonymity was preserved by blind copying email addresses once the survey 
was distributed . In addition, participants were asked to insert completed paper copies in a manila 
folder with a clasp . The advisor was asked to deliver manila fo lders to the address of the 
researcher�·s mailbox .  
There were 1 93 RSOs eligible for this study. Fourteen RSOs were contacted to 
participate in this study. The researcher used a purposive sampling technique in which they 
selected two RSOs that were classified as : academic, governing, Greek, multicultural , religious, 
service, social that had a large membership . Contact with participants were dependent on what 
registered student organizations were listed to have the greatest membership within the category 
l isted . The researcher requested membership data to determine what top two RSOs within each 
category were invited to participate in the study. Furtbem10re, the researcher asked the president 
of each organization for ·pennission to attend a weekly meeting to sol icit paiiicipation and 
distribute the paper copy survey and send via email to those who prefer an online survey. 
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The researcher contacted the presidents and advisors of each selected RSO to coordinate 
a day and time to attend a general meeting. The researcher introduced herself, explained the 
purpose of the study and presented the two options for completion of the survey. In addition, the 
researcher collected member' s emails  to sol icit survey participation. Participants were asked to 
complete the survey electronically on one ' s  own time or complete the paper copy survey. After 
the researcher pi loted the survey, the survey took approximately 1 5 -20 minutes to complete. 
The distribution of the survey took place in mid-October. In order to increase 
participation the researcher gathered emails  at the RSO meetings and provided the option to fi ll 
out a paper copy. Once the researcher entered emails  from meetings they were sent a consent 
message along with the survey outlining instructions asking to complete the survey by November 
1 4th . Distribution of the survey was dependent on the researcher and the utilization of Survey 
Monkey an electronic survey service. A follow- up email was sent to individuals who did not 
complete the survey to increase participation rates . A final reminder was sent if needed. 
Throughout the data col lection process, the researcher promoted an incentive to the RSOs 
asked to participate in the survey. A pizza party was awarded to one student organization that 
had the highest percentage of paiiicipation. 
Analysis of the Data 
Quantitative. Descriptive statistics was obtained from S P S S .  
A 1 1  survey data was entered, organized and coded i n  Microsoft Excel and transferred to 
the Statisti cal Package for Social Sciences (SPSS) for descriptive statistics. A coding fonn was 
created in order for the researcher to organize data in SPSS .  This allowed the researcher to 
generate variable names for data items.  Variable titles created i n  S P S S  were used to address 
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research questions. Analyzing and comparing data allowed the researcher to distingui sh trends, 
draw conclusions and provide recommendations. 
An independent t-tests were conducted to compare differences amongst males and 
females and positional and non-positional roles based on a number of identified vari ables . The 
dependent vari ables were gender and positional roles.  The independent variables were scale 
scores for l )  role modeling, 2)  peer influence; 3 )  self-confidence; 4) self-efficacy; and 5 )  
extraversion. Basic descriptive statistics were also generated. 
Limitations 
Limitations in this study include students not fi l ling out the survey. The researcher 
needed to attend student organizations to encourage participation. Self-reported questions ask 
participants to respond directly to what was being asked of them whether that is  their capacity or 
experi ence. Therefore, their responses were dependent on the participant ' s  developmental 
foundations (Komives et al . ,  20 1 1 ) .  According to Komives et al . ,  (20 1 1 ) , "since parti cipants 
were asked directly able their levels of leadership capacity, their responses may vary based on 
their perception of understanding the tenns or relative influence of social desirabil ity ( i .e .  the 
perception that a particular answer is more socially acceptable versus other even if not accurately 
reflected to one ' s  experience)" (p .63 ). However, the researcher was intentional to be specific  
and clear in response options. The data was a voluntary study, so data was not representative of 
the entire student population. 
Summary of Methods 
This chapter provided an overview of the quantitative methodology and purpose of the 
study. It outlined infonnation on the site, participants, instmment, data collection as well as the 
l imitations. After data was collected, data was assessed in order to answer research questions 
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Chapter IV 
Results 
This chapter looks at the statistical analysis of the study. Infonnation regarding mean 
scores will provide answers to the research questions that address the purpose of the study. This 
chapter reviews demographics of paiiicipants, and concludes with a chapter summary. 
A total of 26 1 students completed the Lloyd Leadership Survey. Demographic data was 
col lected from the survey. Students participated in the study by allowing the researcher to attend 
their registered student organization (RSO) meeting. Resulting data was analyzed using 
Statistical Package for the Social Sciences (SPS S), version 20, a statistical analysis tool .  
Demographics 
Table 1 shows the breakdown of the participants by gender, number of organizations, 
ethnicity semesters hours currently enrol led, grade point average (GP A), number of community 
agencies involved, role  in student organization, and type of registered student organization 
(RSO) . Table 1 shows the demographics for parti cipants (n = 26 1 ) . There were 48% (n = 1 25)  
general members and 52% (n 1 36) officers . 
There were 72 males and 1 86 females, and of those participants, 52 .2% (n 97) females 
were student officers and 4 7 . 8% (n 89) were general members . As for m ales, 62 .5% (n = 45) 
were officers and 3 7.5% (n 2 7) were general members . Since there were three participants 
reported themselves as " "other", the researcher felt as if it did not accurately report the percentage 
of students that reside on campus and researcher removed them from data analysis .  Therefore, in 
order to accurately report the difference between male and females throughout the research, it 
allowed the researcher to run t-tests rather than ANOV As .  
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Regarding ethnici ty, the majority of  participants were White, non-Hispanic 7 1 . 6 % (n 
fol lowed by, Black, non-Hispanic 20.3% (n 53) , Hispanic 3 . 8% (n 1 0), Asian 3 .4% (n 
9), American Indian or Alaska Native 0 .8% (n 2), and none for Native Hawaiian or Other 
Pacific  Islander. Of those ethnicities, 1 0 .3% (n = 27) of students within the overall sample 
repmied that they were black as a general RSO member whereas, l 0% (n 26) of students 
within the overal l sample repmied to be a Black officer in their RSO.  Within the overall sample. 
3 3 %  (n 85) of participants reported to be a general member who was white and 39% (n 1 02)  
reported to serve as an officer who was white. Of the other ethnicities, 2 .  7% (n 7) of students 
reported to be a general member who was Hispanic, whereas 1 .2% (n 3) reported to serve as an 
officer, who was Hispanic. Of the other participants, 2 . 3% (n = 6) students reported to be a 
general member who were Asian, while 1 .5% (n = 3 )  reported to serve as an ofilce who was 
Asian. 
Table 5 also shows the breakdown of the participants by grade point average (GPA) and 
semester hours cunently enrolled. Students with a GP A of 3 .5  3 .  75 represented 1 8% (n = 4 7) 
of the overall sample followed by 3 . 75-4 .0, 1 4 .6% (n 3 8), 3 . 25-3 . 50, 1 2 .6% (n 33 ) ,  3 .0-3 .25,  
l 0% (n = 26), 2 .  75-3 .0 ,  1 0 . 7% (n = 28) ,  first year students 9 .6% (n 25),  and 1 st semester 
transfer 6 .9% (n = 1 8 ) .  
Regarding number of semesters cunently enrolled, the majority of  participants reported 
3 -4 semesters 3 1 . 8% (n =83 ) and 5-6 semesters 28 .4% (n 74) . In addition, pmiicipants who 
reported 1 -2 semesters accounted for 1 9 .2% (n = 50) ,  fol lowed by 9 or more 1 1 .9% (n 3 1 ) and 
7-8 semesters 8 .4% (n = 22) .  
In regards to the diversity of paiiicipation in student organizations , participants shared the 
number of registered student organizations in which they were involved, number of community 
u c;. ,_,, , ._, ,  ... ,"' with which they are associated, and type of registered student organization affiliated. 
The majority of participants reported being invo]ved in 2-3 regi stered student organizations 
4 1 . 4% (n 1 08 ) ,  followed by 0- 1 organizations 28 .4% (n 74), 4-5 organizations 2 1 . 8% (n 
3 1  
57) ,  and 6-7 organizations 8 . 0% (n 2 1  ) . For number of community agencies, 75 . 5% (n 1 97)  
are associated with 0- 1 community agencies .  In addition, participants reported 2-3 agencies 
1 8 . 0% (n = 4 7), 4 -5  agencies 6 .5% (n 1 7), and none of the participants were associated with 6-
7 agencies. 
researcher sought diverse populations and recruited from different affiliated groups,  
as a result ,  of the participants, 54  (20.  7%) were affil iated with a service; 43 ( 1 6 . 5%) were 
affili ated with a governing RSO;  4 1  ( 1 5 . 7%) were affiliated with a multicultural RSO; 40 
( 1 5 . 3 %) were affil iated with a Greek RSO; 3 8  ( 1 4 .6%) were affiliated with an academic RSO; 23 
(8 . 8%) were affi1 iated with a social RSO; 2 1  (8 .0%) were affil iated with a religious RSO. 
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Table 1 
Demographics of Study Participants (n = 261) 
Demographic Variable 
Gender 
Frequency (n) 
Male 
Other 
Number of Organizations 
0- 1 Student Organi zations 
Student Organizations 
Student Organizations 
Student Organizations 
Ethnicity 
White, non-Hispanic 
Black, non-Hispanic 
Hispanic 
Asian/Pacific Islander 
American Indian or Alaska Native 
Native Hawaiian or Other Pacific 
Is lander 
Semesters Currently Enrolled 
1 
3 -4 
7-8 
9 +  
Grade Point Average 
New Freshman 
1 st Semester Transfer 
Under 
2 . 0  - 2.25 
2.25 2. 50  
2 . 5 0 -- 2 .75  
3 .0 
3 .0  3 .25 
3 -- 3 . 50 
3 .5 0  3 .75 
3 .75 4 .0 
72 
1 86 
3 
74 
1 08 
.57  
2 1  
1 87 
53  
1 0  
9 
2 
0 
50 
83 
74 
22 
3 1  
25 
1 8  
7 
4 
1 2  
28 
26 
4 7  
3 8  
Percentage (%) 
27 .6  
7 1 . 3 
1 . 1 
4 1 .4 
21 . 8  
8 . 0  
7 1 .6 
20 .3 
3 . 8  
3 .4 
0 .8  
0 
1 9 .2 
3 1 . 8 
8 .4  
1 1 . 9 
6 .9  
2. 7 
1.5 
4 .6 
8 . 8  
1 0 . 7  
l 0.0 
1 2 .6  
1 8 .0  
l 
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Table 1 continued 
Demographics of Study Participants (n = 261) 
Demographic Variable 
N umber of Community 
Agencies 
0 -- 1 
2 3 
4 5 
6 7 
General Member or 
Officer 
General Member 
Officer 
Type of RSO 
Academic 
Governing 
Greek 
Multicultural 
Religious 
Service 
Social 
Table 2 
Frequency (n) 
1 97 
47 
1 7  
0 
1 
1 3 6 
3 8  
43 
40 
4 1  
2 1  
54 
23 
Percentage (0(o) 
75 . 5  
1 8 .0  
() 
47.9 
52 . 1 
1 4 .6  
1 6 . 5  
1 5 .3  
1 
8 . 0  
20 .7  
8 . 8  
Frequencies, Measures of Tendency, and Dispersionfbr Student LeadershzjJ 
Characteristic n M SD Variance Range Min Max 
-��----�--·- -�--��� -··-------··"" 
Peer Influence 256 4 .83 0 .58 0 .34 4 .25  1 . 75 6 .00 
Self.· Confidence 255  5 . 04 0 .60 0 . 36  3 . 60 2 .40 6 .00 
Self- Efficacy 259 5 . 1 1  0 .75 0 .56 5 .00 1 .00 6 . 00 
Role Model Influence 257 4 .62 0 . 84 0 .70 5 . 00 1 .00 6 .00 
Extraversion 258  4.99 0 .68  0.47 4. 1 7  l . 8 3  6 .00 
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Research Questions 
There were five research questions, each with its own sub-questions. The results for each 
question and sub-question are summarized in Tables 2-4 at the end of the section. Table 2 
displays each student leadership sub-scales by frequency, measures of tendency and dispersion. 
Hypothesis 1 
Do differences in role modeling scores exist between selected demographics? 
Statistical Hypothesis I: Is there a statistically significant difference in the Lloyd Leadership 
Instrument role modeling sub-scal e scores between male and female Registered Student 
Organization members? 
The first sub-question examined if statistically significant differences in role modeling 
scores, as defined by the Lloyd Leadership Instrument, existed between males and females . 
Table 1 shows the mean scores and standard deviation for all participants, males and females. An 
independent samples t-test was conducted to compare Lloyd Leadership Instrument role 
model ing scores in males and females. There was not a statistical signi ficant difference (t (252) 
l .2 1, p . 569) in the role modeling scores for males (M = 4. 74, SD 0 .  77) and femal es (M 
4.60, SD 0 . 85) .  
3 5  
Table 3 
Leadership Characteristics bet111een Males and Females 
Characteristics M SD M 12 
4 . 7 3 94 .766 1 2  
Peer Influence 4 . 9965 . 50928 4 . 77 8 8  . 5 9 842 25 1 2 . 705 . 8 1 4  
S elf-Confidence 5 . 1 22 1 . 5 8203 5 . 0 1 5 8 . 6 1 6 1 9  2 5 0  1 . 2 3 3  . 8 8 9  
Self- Efficacy 5 .0789 . 74946 5 . 1 2 1 1 . 76 1 89 254 - .399 .53 1 
Extraversion 5 . 0023 . 64670 5 . 0064 .69 872 2 5 3  -. 04 3  . 5 2 0  
* = p < p < .00 1 
Statistical Hypothesis II: Is there a statistically significant difference 
Instrument role modeling sub-scal e score between general members and officers? 
The second sub-question examined if stati stical ly significant differences in role modeling 
scores, as defined by the Lloyd Leadership Instrument, existed between general members and 
officers . An independent samples t-test was conducted to compare Lloyd Leadership Instrument 
role modeling scores in general members and officers . There was not a stati stical significant 
difference (t (255 )  - 2 . 1 85 ,  p . 083)  in the role modeling scores for genera] members (M 
4 .5 1 ,  SD 0 .9 1 )  and offi cers (M = 4 .73 , SD = 0. 76) . 
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T able 4 
G1 ·oup Leadersh ip Characteristics between General Members and Officers 
Characteristics 
Role 
Peer Influence 
Self-Confidence 
Self- Effi cacy 
Extra version 
*p < .05 <.00 1 
M 
4 . 7 3 3 7  
4 . 9 3 22 
4 . 8 640 
4 . 9 3 3 6  
Research Hypothesis 2 
. 6 6 5 8 7  
. 6 6 6 3 6  
. 8 5028 
. 7 3 945 
M SD dl 
4.737 1 .76 1 68 2 5 5  
4 . 9 239 .48433 254 
5 . 1 3 73 . 5 2896 253 
5 . 3403 . 5 63 5 7  2 5 7  
5 . 0064 . 6 3 3 5 0  2 5 6  
differences in  peer influence scores exist between selected demographics? 
12 
. 083  
-2 .627 .052 
-2 .734 .0 1 0 * 
-5 . 347 .000** 
- 1 .426 . 1 07 
Statistical Hypothesis I: : Is there a statistically significant difference in the Lloyd Leadership 
Instrument peer influence sub-scale scores between male and female RSO members? 
The second statistical hypothesis examined if there was a statistical l y  significant 
differences in peer influence scores, as defined by the Lloyd Leadership Instrument, exi sted 
between males and females . An independent samples t-test was conducted to compare Lloyd 
Leadership Instrument peer influence scores in males and females. There was not a stati stical 
significant difference (t (25 1 )  = - 0 .2 1 8 , p  . 8 1 4) in the peer influence scores for males (M = 
4.99 , SD 0 .5 1 )  and females (M 4. 78 ,  SD 0. 60) .  
Table 3 
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Differences/or Leadership Characteristics benveen Males and Females 
Female 
Characteris tics M M 
4 . 5997 252 
Peer Influence 4 .9965 .50928 4 . 7788 . 5 9 842 25 1 2 . 705 
S elf-Confidence 5 . 1 22 1  . 5 8203 5 .0 1 5 8 . 6 1 6 1 9  2 5 0  1 .2 3 3  
S el f- Efficacy 5 . 0789 .74946 5 . 1 2 1 1 .76 1 8 9 254 - . 3 9 9  
Extraversion 5 . 0023 . 64670 5 .0064 . 6 9 8 72 2 5 3  - .043 
* p < .05 . * *  = p < .00 1 
Statistical Hypothesis 11: Is there a statistical ly  significant difference in the Lloyd Leadership 
Instrument peer influence sub-scale scores between general members and officers? 
3 7  
12 
. 5 6 9  
. 8 1 4  
. 8 8 9  
. 5 3 1 
.520 
The second sub-question examjned if statistical ly significant differences in peer influence 
scores, as defined by the Lloyd Leadership Instrument, existed between general members and 
officers. An independent samples t-test was conducted to compare Lloyd Leadership Instrument 
peer influence scores in general members and officers . There was not a statistical significant 
difference found (t (254) = - 2.627,  p = 0.052) in the peer influence scores for general members 
(M 4 .  73 ,  SD = 0 .67)  and officers (M = 4 .92,  SD = 0 .48 ) .  
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Table 4 
Group Dflfcrences for Leadership Characteristics between General Mem bers and Officers 
-- ·----------
Member Officer 
Characteristics fil 1  
Role Model 4 . 5 093 . 90932 4 . 73 7 1  . 76 1 68 2 5 5  -2 . 1 8 5 
Peer Influence 4.7337 .665 8 7  4 .9239 .48433 254 -2 .627 .052 
Self-Confidence 4 . 93 22 .66636 5 . 1 3 73 . 5 2 8 96 2 5 3  -2 . 734 . 0 1 0 * 
Self:. Efficacy 4 . 8 640 . 8 5028 5 . 3403 . 5 6 3 5 7  2 5 7  -5 .34 7 .000 * *  
Extra version 4 . 9 3 3 6  . 7 3 945 5 . 0064 .63350 2 5 6  - 1 .426 . 1 07 
*p < .05  <.00 1 
Research Hypothesis 3 
Do differences in self-confidence scores occur between selected demographics? 
Statistical Hypothesis I: Is there a stati stically significant difference in the Lloyd Leadership 
Instrument sel f-confidence sub-scale scores between male and female RSO members? 
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The third research question focused on how registered student organization members rate 
self-confidence as defined by the Lloyd Leadership Instrnment. The first sub-question looks at 
whether or not there is a statistical difference between male and female RSO members in the area 
of self-confidence. An independent samples t-test was conducted to compare Lloyd Leadership 
Instrument self-confidence scores in males and females. There was not a statistical significant 
difference (t (250) 1 .23 , p . 8 89) in the self-confidence scores for males (M = 5 . 1 2 , SD 
0 .58 )  and females (M 5 .02 , SD 0 .62) .  
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Table 3 
Group Differences /or Leadersh ip Characteristics between Males and Females 
-··----
Male Female 
Characteristics M di 12 
Role 1 2  4 . 5 9 9 7  . 84 7 8 7  2 5 2  .2 1 0 
Peer Influence 4 . 9 9 65 . 5 0928 4 . 7 7 8 8  . 5 9 8 42 25 1 2 . 705 . 8 1 4  
Self-Confidence 5 . 1 22 1  . 5 8 203 5 . 0 1 5 8 . 6 1 6 1 9 2 5 0  1 . 2 3 3  . 8 8 9  
S elf- Efficacy 5 .0 7 8 9  .74946 5 . 1 2 l l  . 7 6 1 89 254 - .3 99 . 5 3 1 
Extra version 5 . 0023 . 64670 5 . 0064 . 6 9 8 72 2 5 3  - .043  . 5 2 0  
significant difference in the Lloyd Leadership 
Instrument self-confidence sub-scale scores between general members and officers? 
The second sub-question focused on whether or not there was a difference between 
general members and officers in the area of self- confidence. An independent samples t-test was 
conducted to compare Lloyd Leadership Instrument self-confidence scores in general members 
and officers . A statistical signi ficant difference was found (t (253 )  = -2 . 73 ,  p = 0.0 1 O) in the self­
confidence scores for general members (M = 4 . 93 , SD 0.67) and officers (M = 5 . 1 4, SD 
0.529) .  Offi cers scored higher than general members in self-confidence. 
Table 4 
Group Leadership Characteristics between General Members and Officers 
Characteri stics M SD M SD dI J2 
Role Model 4 . 5 09 3  .90932 4 . 73 7 1  
Peer Influence 4 . 73 3 7  . 66 5 8 7  4 . 9239 .48433 254 -2 .627 .052 
Self-Confidence 4 . 9322 .66636 5 . 1 3 73 . 5 2 8 9 6  253 -2 . 7 3 4  .0 1 0 * 
Self- Efficacy 4 . 8 640 . 8 5028 5 . 3403 . 5 63 5 7  2 5 7  - 5 . 34 7  . 0 0 0 * *  
Extra version 4 . 9 3 36 .73945 5 . 0064 . 63 3 50 2 5 6  - 1 .426 . 1 07 
Research Hypothesis 4 
Do differences in self-efficacy scores exist between selected demographics? 
Statistical Hypothesis I: Is there a statistically significant difference in the Lloyd Leadership 
Instrument self-efficacy sub-scale scores between male and female RSO members? 
40 
The fourth research question focused on how registered student organization members 
rate sel f-effi cacy as defined by the Lloyd Leadership Instrument. An independent samples t-test 
was conducted to look at whether or not there is a stati stical difference between male and female 
RSO members in the area of sel f-efficacy. There was not stati sti cal di fference in the self­
effi cacy area, when examining males and females (t (254) - 0 .04,  p = . 53 1 ) . 
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Table 3 
Group Leadership Characteristics between Males and Females 
Characteristics M SD dl 
Role Model 4 . 7394 2 5 2  
Peer Influence 4 . 9965 . 5 0928 4 . 7 7 8 8  . 5 9 842 25 1 2 . 705 
Self-Confidence 5 . 1 22 1  . 5 8203 5 . 0 1 5 8 . 6 1 6 1 9  250 1 . 2 3 3  
Self- Effi cacy 5 . 0 7 89 . 74946 5 . 1 2 1 1 . 7 6 1 89 254 - .399 
Extra version 5 . 0023 . 64670 5 . 0064 .69872 2 5 3  - .043 
Statistical Hypothesis II: Is there a statistically s ignificant difference in the Lloyd Leadership 
Instrument self-efficacy sub-scale scores between general members and officers? 
4 1  
12 
. 5 69 
. 8 1 4  
. 8 8 9  
. 5 3 1 
. 520 
The second sub-question examined if  stati stically signi ficant differences in self-efficacy 
scores, as defined by the Lloyd Leadership Instrument, existed between general members and 
officers. An independ ent samples t-test was conducted to compare Lloyd Leadership Instrument 
self-efficacy scores in general members and officers . There was a significant difference (t (257)  
·· 5 . 3 5 ,  p = 0.00) in the self-efficacy scores for general members (M 4 .86, SD 0 .85)  and 
officers (M = 5 . 34, SD = 0.56) .  Officers scored higher than general members in self-efficacy 
scores . 
Table 4 
Gro up Di/ferencesfor Leadersh ip Characteristics betH,1een Gen eral Men1 bers and Officers 
Officer 
C haracteris tics df Q 
Role 4 . 5093 . 90932 4 .737 1 .76 1 255  '"2 . 1 8 5 . 0 8 3  
Peer Influence 4 . 7 3 3 7  . 6 6 5 8 7  4 . 9 2 3 9  .48433 254 -2 . 627 . 0 5 2  
Self-Confidence 4 . 9 3 22 . 6 6636 5 . 1 3 73 . 52 8 9 6  2 5 3  -2 .734 .0 1 0 * 
Self-· 4 . 8 640 . 8 5028 5 . 3403 . 5 63 57 2 5 7  - 5 . 347 . 000 * *  
Extraversion 4 . 9 3 3 6  . 7 3 945 5 . 0064 . 6 3 3 5 0  2 5 6  - 1 .426 . 1 07 
.05 * *p <.00 1 
Research Hypothesis 5 
Do differences in extroversion scores exi st between sel ected demographics? 
Statistical Hypothesis /: l s  there a stati stical ly significant difference in the Lloyd Leadership 
Instrument extroversion sub-scale scores between male and female RSO members? 
42 
The fifth research question focused on how registered student organization members rate 
their personal ity as extroverted as defined by the Lloyd Leadership Instrument. The first sub­
question looks at whether or not there is a statistical difference between male and female RSO 
members in the area of extroversion. An independent samples t-test was conducted to compare 
Lloyd Leadership Instrument extraversion scores in males and females. There was not a 
difference:� (t (253 )  -0 .04,  p 0.520) in the extraversion scores for males (M 5 .00, 
= 0 .65)  and females (M 5 .00, SD 0.70) .  
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Table 3 
Gro up D(jferencesf(H· Leadership Characteristics between Males and Females 
�- -- ·---- ____ , 
Characteristics 
Peer Influence 4 . 9965 
Self-Confidence 5 . 1 22 1  
Self- Efficacy 5 .0789 
Extra version 5 .0023 
< . 0 5 .  
. 5 0928 4 . 7 7 8 8  . 5 9842 
.5 8203 5 . 0 1 5 8 . 6 1 6 1 9  
. 74946 5 . 1 2 1 1  .76 1 89 
. 64670 5 . 0064 . 69 8 72 
rJ[ 
25 1 
2 5 0  
254 
253 
43 
12 
. 569 
2 . 705 . 8 1 4 
1 .23 3 . 8 89 
- . 3 9 9  . 5 3 1 
- . 043 . 5 20 
a statistically significant difference in the Lloyd Leadership 
Instrument extroversion sub-scale scores between general members and officers? 
The second sub-question focused on whether or not there was a difference between 
general members and officers in the area of extraversion. An independent samples t-test was 
conducted to compare Lloyd Leadership Instrument extraversion scores in general members and 
officers . There was not a statistical significant difference (t (256) = - 1 .43 ,  p = 0 . 1 1 ) in the 
extraversion scores for general members (M = 4 .93 ,  SD 0.74) and officers (M 5 .0 1 , SD 
0.63 ) .  
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Table 4 
Gro up D(fferencesfor Leadership Characteristics between General Members and O.ffzcers 
Characteristics M M fif 12 
Rol e Model 2 5 5  -2 . 1 8 5 
Peer Influence 4 . 7 3 3 7  . 6 6 5 8 7  4 . 9239 .48433 254 -2 .627 . 0 5 2  
S elf-Confidence 4 . 93 22 . 66636 5 . 1 3  7 3  . 5 2 8 9 6  2 5 3  -2 .734 .0 1 0 * 
Self- Efficacy 4 . 8 640 . 8 5 028 5 . 3 403 . 5 63 5 7  25 7 - 5 . 3 4 7  .000 * *  
Extra version 4 . 9 3 3 6  . 7 3 945 5 . 00 64 . 6 3 3 5 0 2 5 6  - 1 .426 . 1 07 
< .05 * *p <.00 1 
Summary 
Chapter IV contains demographic data, as well as statistical data collected for this study. 
After running the data through SPSS and analyzing it, findings showed how each leadership sub 
scale impacted students' leadership development. There were no significant differences within 
the l eadership sub-scales between genders or leadership role except for peer influence. There was 
a significant difference between men and woman in regards to peer influence. Chapter V further 
di scusses results for thi s  study and provides limitations and recommendations for further 
and l eadership program development. 
Chapter V 
Discussion 
This chapter reviews data that were compiled to address the research questions, 
conclusions and recommendations that can be drawn from the data, areas of improvement and 
future research are al so d i scussed . The chapter ends  with an overal l conclusion of the present 
study. 
The primary purpose of this study was to understand characteristics that are associated 
with student leadership. This  study measured characteri stics in areas of role model ing, peer 
influence, self-confidence, self-efficacy, and extroversion. This will contribute to student 
leadership literature and the relationship among these characteristics and how it influences male 
and female students, as well as general members and officers that are participants in registered 
student organizations . 
Research question one examined how role model influence impacted males and females . 
A dditional ly, general members and officers were examined. A t-test was used for analysis to 
detem1ine if there was a stati stical signi ficance in either grouping. The results, however, show 
that there was no stati stical difference in how students reported role model influence impacted 
their perception based on gender or leadership role (general member or officer) within their 
regi stered student organization. 
Research question two examined how peer influence impacted males and females. 
General member status and officer role were also examined. The results of the present study did 
not show s ignificant di fference between male and females in the area of peer influence (p . 8 1 4) 
In addit ion, there is  as not a significant di fference found in the peer influence scores for general 
members and officers .  
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Research question three examined how self-confidence impacted males and females. 
General member status and officer role were also examined. There was not a significant 
difference between males and females. There was a difference between officers and general 
members . Officers scored higher than general members in self-confidence. 
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Research question four examined how self-efficacy impacted males and females. General 
member status and officer role were al so examined. There was not a significant different in the 
area of self-efficacy by gender. A difference was found between officers and general members in 
the area of self-efficacy. Officers scored higher than general members in self-efficacy. 
Research question five examined how extraversion impacted males and females . General 
member status and officer role were also examined. The results of the present study did not show 
a statistical difference in participants ' perception in the area of extra version based on gender or 
leadership role .  
In the present study' s results, there was not a statistically significant difference between 
males and females in all areas of leadership characteristics. On the contrary, there were 
stati stical ly differences found in self-confidence and self-efficacy scores between officers and 
general members . Officers scored higher than general members in both areas . No significant 
difference was discovered between general members and officers in the areas of role modeling, 
peer influence, and extraversion. 
Self-confidence is a factor that is  incredibly important to consider when discussing 
student leadership and development. With this data, it is  important that student affair 
professionals actively engage general members in more leadership development programs and 
discussions, so they are more likely to get involved and become supportive of one another. 
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In reference to the literature for thi s study, Astin ( 1 990) provides important benefits of 
student involvement and the development that goes along with it . In this study, it was evident 
that students who held an officer role had greater sense of self and strong perception of their 
abil ity to lead. Peers and ro le models whether parents, teachers, or mentors play a significant role 
in the psychological development and the perception of oneself. Parents and educators need to be 
aware and understand the impact of their encouragement to influence students to become 
involved in an organization or take on a leadership position to increase their self-confidence and 
self-efficacy. 
According to Astin ( 1 999) and Sali sbury, Pascarel la, Padgett, & Blaich, (20 1 2), students 
in various student organizations find an increase in their self-confidence and self-efficacy. 
Although officers scored higher than general members in this study, it did not provide enough 
evidence on whether or not students progressed their development in "leader identified" under 
the Leadership Identity Development (LID) theory. Many participants rated the significance of 
being an officer and expressed the importance of being extroverted in order to be successful in a 
leadership position , therefore, they did not see leadership as non-positional and or as a process 
(Campbel l ,  Smith, Dugan, & Komives, 20 1 2) .  This brings the attention of an area where more 
focus could be directed to helping students understand that posi tional leadership is not the only 
means of taking on a leadership role. In addition, student affairs professionals should assist 
students to understand personality trait theory and how a variety of personality preferences can 
be translated into leadership capacity. 
Although this data is not deemed innovative or new, it does reveal areas that student 
affairs professionals can be more intentional through programmatic efforts and understanding 
students ' perceptions of what leadership means to them. Too often students get stuck thinking 
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that having an extroverted personality equates to being a successful leader, but helping students 
to look beyond leadership as positional or personal attributes can provide students the motivation 
and encouragement to understand the benefits of being involved in a student organization and the 
real i ty of what makes an organization prosper. 
Limitations 
There were several limitations in the cun-ent study that are essential to report. F irst of 
which, participants were asked to recall infonnation of when they were in high school or the first 
couple of years of the college experience. This may have impacted results and how they 
remembered their leadership experience. In addition, participants were asked to recall how peers 
and role models influenced their decision to become involved. This may have explained why 
these variables were not found to be statistically significant . 
Another limitation involved participants that were involved in registered student 
organizations. Although many repo1ied to have held an officer position in a registered student 
organization, the researcher did not explicitly inquire what role they played. For instance, if they 
served in as a chair for a committee or in an executive position within the registered student 
organization, the researcher did not thoroughly investigate the position. It would have been 
interesting to collect data from participants who were not involved in a registered student 
organization to compare the differences between the two populations. 
An additional limitation is that registered student organizations provide an environment 
in which students social ize with other students .  With thi s  socialization outlet, it makes sense that 
it  supports extrove1ied personalities. Many of the participants reported in the present study to be 
extrove1ied and believed in order to be a leader one should be extroverted. This may have 
influenced the results of the study when reviewing the area of extroversion. 
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Recommendations 
The purpose of the present study was to detennine the impact of five leadership 
characteristics between males and females as well as general members and officers . While 
stati stical ly significant data was found in the areas of self-confidence and self-efficacy in the 
study regarding officers and general members, overal l ,  there are recommendations for future 
research. 
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While this  present study adds to student leadership l iterature, future research should 
review these findings and conduct further research on student leadership development. Since the 
participants were chosen based on involvement in a registered student organization, future 
studies could col lect data of students who are not involved in student organizations. Discovering 
reasons why students chose not get involved may provide insight into what their true intentions 
are and what they plan to accomplish during their college career. This should be reviewed by 
student affairs professionals in order to find a way to bridge the gap of students who are not 
engaged or involved in a registered student organization. Reviewing variables that influence 
students not to get involved may assist in answering how to increase student satisfaction. 
Another consideration is to continue further research studying introverted students and 
gain a greater understanding of what environments assist their leadership development. Student 
affairs should find various ways to increase students who lean towards more the introverted 
spectrum. Thi s may involve various training delivery methods or facilitation pedagogies . I t  
would be important to train students on al l ends of the spectrum to find a happy medium for 
co l laboration. 
With an increase of unrepresented students entering college, it i s  worth researching how 
ro le modeling influences unrepresented students ' decision to take on a leadership role in high 
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school or at the college level . It would be interesting to see the difference between males and 
femal es based on ethnic background as well . These findings could provide student affairs 
professionals ,  families, community organizations, and high school official s the ability to find 
ways to encourage underrepresented students to get involved in a student organization and 
eventually take on a leadership role. 
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Although the present study did not inquire i f  students received any leadership training, it 
would benefici al to find what methods of training are most influential for development . Does 
experience trump over fonnal leadership training? Or would it be beneficial for students to 
couple fonnal training while being currently involved in a leadership role? Ultimately, finding 
whether self-confidence increases for those who parti cipate in formal leadership training and if 
that influences them to take on more than one leadership role? 
Conclusions 
The primary purpose of the present study was to examine characteristics associated with 
student leadership . The focus of the study evaluated how females and males contrasted in areas 
of role model influence, peer influence, self-confidence, self-efficacy, and extroversion by 
uti lizing the Lloyd Leadership Instrument (Lloyd, 2006). 
In addition, leadership role within a registered student organization was examined. The 
fi)cus of these sub-questions looked at how general member and officers differed in the areas of 
role model influence, peer influence, self-confidence, self-efficacy, and extroversion by utilizing 
the Lloyd Leadership Instrument (Lloyd, 2006) . 
This study identified the influences and characteri stics that impact students who 
participate in regi stered student organizations. In order to detennine if there was a difference in 
the areas of role model influence, peer influence, self-confidence, self-efiicacy, and extroversion, 
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the study utilized quantitative design .  The present study found that there was a stati stical ly 
significant difference in the area of peer influence based on gender. There was not a statistical ly 
significant difference in al l other characteristics associated with student leadership. Gender may 
not play role in how males or females perceive how role modeling, self-confidence, self-efficacy 
and extroversion impacts their abi l ity to develop as student leaders . 
The present study did not find a statistical difference in any of the areas associated with 
student leadership within a registered student organization based on whether they were a general 
member or officer. Based on the present study ' s  results the role a student takes on in a regi stered 
student organization does not play influence how they perceive role  modeling influence, peer 
influence, self- confidence, self-efficacy, and extroversion. 
Overall ,  participants on average reported having a heightened self-confidence and self­
efficacy. Participants reported on average that they believed in order to be a leader, one who has 
extroverted personality may be a better fit as a leader. Furthennore, participants revealed that 
role modeling play a strong factor in their pursuits to become a student leader. Peer influence did 
present itself as an area in which students reported to be a strong component of impacting one ' s  
desire t o  participate i n  a registered student organization and/or lead. 
Although this study presented some i imitations, it did provided specific research for the 
institution and student life sector in areas associated to student leadership . It is essential that 
student l ife directors, leadership facilitators and professionals associated with student leadership 
development that they recruit and encourage students to take on involvement oppo1iunities to 
increase their self-confidence and sel f-effi cacy. It is incredibly important for student affair 
professionals to understand factors that influence students ' decision to get involved, as well .  
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Appendix A 
Survey 
Oo101se101t to Panntidpate ill Research 
l nvest i�)at ion of Characterist ics Associated with Student  Lead ers h i p  
Yo u a re be ing a sked to pa rt ic i pate i n  a resea rch study which seeks t o  exa m i ne l e a d e rsh ip  deve l o p m e nt 
o utco mes of reg istered stud ent org a n izat io n s  m e m bers.  T h is is pa rt of a degree re q u ire ment fo r E a ste rn 
I l l i n o is U n ive rs ity' s Col lege Stud e nt Affa irs P rogra m .  The s u rvey s ho u ld take no longer tha n 5- 10 
m in utes to co m p lete . 
A l l  respo n ses  w i l l  be co l le cte d i n  agg regate with no tra c k i ng of p a rt ic i p a nt ide ntity, a nd wi l l  be ke pt 
confid e nt ia l .  Th e re a re no fo reseea b le risks to yo u r  p a rt ic ipat io n .  Howeve r you m a y  be nefit t h ro ugh the 
o p p o rt u n ity to refl ect o n  yo u r  expe rie n ces  and co nfi d e n ce a s  a n  invo lved stude nt o n-ca m pu s .  
Add itio n a l l y yo u r  p a rt ic ipat ion provid es  yo u w ith  the o p p o rt u n ity t o  p rovid e fee d b a c k  t o  E a stern I l l i no is 
U n ive rs ity's gra d u ate a ss ista nts a nd student  a ffa irs p rofess io n a l s1 in ord e r  to co nt inue to deve l o p  fut u re 
i n novat io ns  to stu d e nt o rga n izat io n s .  
We ask  yo u t o  ta ke so me t ime, reflect o n  yo u r  own expe rie nces1 a nd be as  o pe n  a n d  ho nest a s  poss i b l e .  
The re a re no corre ct o r  wrong a nswe rs .  Yo u m a y  withd raw a t  a ny t i m e  w ithout  re p e rcuss ions .  
I f  you h ave q uest io ns  o r  conce rns a bo ut t h is res e a rch,  p lea se co ntact:  
Ase ret G o n za l ez 
P rinc ip le  I n vest igato r 
Ago nza lez4 @ e i u . e d u 
D a n ie l  N a d l e r, P h . D .  
V. P .  fo r St u d e nt Affa i rs 
( 2 17 )  5 8 1-32 2 1  
n a d le r @ e i u . e d u  
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Uoydl Leaidlernhlp Knstrument 
C h a racte r ist ics Assoc iated with Student  Leaders h i p  
"-=:..i.;;._�_;;;;,..;;;_�.;;;;;_;;;_=::...:::..L To exa m ine if pee r infl u e n ce, se lf-co nfid e n ce, se lf-efficacy, ro le  m o d e l  infl u e n ce a n d  
s u p p o rt, a nd extrave rsio n infl u e n ce l e a d e rsh ip d eve l o p m e nt .  
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P l e a se a nswe r each  of  the fo l lowing state m e nts a bout yo u rself  based o n  a sca le  of stro ng ly  
d isagree ( S DA);  d i sagree ( D) ;  s l ight ly  d isagree (SD) ;  s l ight ly agree (SA) ;  agree (A) ;  or  stro ng ly agree (SAA) . 
Fi l l in the lette r o n  the  sca ntro n  that mostly c lose ly describes how m u c h  yo u a gree o r  d isagree with  each 
ite m .  
Defin it io n s :  
leaders h i p  position i s  d efined a s  a pe rso n's  sta nd ing in a n  o rga n izatio n who h o l d s  a l e a d e rs h ip tit le a nd 
infl u e n ces  a gro u p  towa rd s a co m m o n  go a l .  
Role model  is d efined a s  a n  a d u lt in d ivid u a l  w h o  su ppo rted a n d  e n co u raged yo u r  invo lve m e nt.  
Peer i nflue nce is defined a s  a ny g ro u p  of in d ivid u a l s  in w h ich yo u id e ntify, affil iate with,  a nd see k 
a cce pta nce a n d  a pp rova l  fro m ea ch other. 
Extraversion is d efin ed a s  peo p le  who do their th in king out  lo u d, who get e n e rgy fro m b e ing  a ro u n d  
peo p l e  a nd a re socia b l e .  
Se lf-confid ence i s  defined as the a b il ity t o  b e  ce rta in  a bout o ne's  co m pete n cies a nd sk il l s .  
Se lf-efficacy refe rs to be l iefs in o n e's  c a p a b i l ities to o rga n ize a nd execute the co urses of a ction re q u ired 
to p rod uce give n atta in m e nt.  
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L I was involved in co�cu rricu l a r  activities i n  h igh school .  
6 1  
A.  stro n g l y  a g ree B .  agree C .  s l ight ly  agree D .  s l ight ly disagree E .  d isagree F .  st ro ngly d i sagree 
2 ,  I attem pt to take on leaders h i p  positions i n  col lege.  
A.  st ro ngly a g ree B .  agree C .  s l ight ly  a g ree D .  s l ig ht ly d i sagree E .  disagree F .  stro ngly disagree 
3 .  I t  is  natural  for m e  t o  take o n  lea d e rs h i p  pos itions i n  co l lege s ince I h a d  been involved i n  h igh 
schoo l .  
A. stro n g l y  agree B .  agree C. s l ight ly  a g ree D .  s lightly d i sagree E .  d isagree F .  st ro n g l y  d i sagree 
4. I have leadersh ip  ab i l ities. 
A. stro ngly a g ree B .  agree C.  s l ight ly a g ree D .  s l ight ly disag ree E. d isagree F .  stro ngly d isagree 
5.  I had successfu l experie nces whi le  serving in leade rship positions. 
A .  stro ngly a g ree B .  agree C.  s l ight ly  a g ree D .  s l ightly d i sagree E.  d i sagree F .  stro ngly d isagree 
6. I a m  energetic. 
A. stro ng ly  a g ree B .  agree C.  s l ight ly agre e  D .  s l ig htly d isagree E .  d isagree F .  st ro ngly d i sagree 
7.  I am sociab le .  
A.  stro ngly a g ree B .  agree C .  s l ight ly agree D .  s light ly d i sagree E .  disagree F .  stro ngly d isagree 
8. I get e n e rgized from be i ng a round people.  
A. stro ngly  agre e  B .  agree C.  s l ight ly agree D .  s l ight ly d i sagree E .  disagree F.  stro ngly d isagree 
9 .  leaders a re extroverte d .  
A.  stro ng ly  a g ree B .  agree C. s l ight ly agree D .  s l ight ly disagree E.  d isagree F .  st ro n g l y  disagree 
10. I l i ke to talk with people.  
A.  strong ly  a g ree B.  agree C .  s l ight ly a g ree D .  s l ight ly d isagree E .  d isagree F .  stro ngly d isagree 
1 1, I enjoy grou p d iscussions.  
A. strong ly  a g ree B .  agree C .  s l ight ly a g ree D.  s l ight ly  d isagree E .  disagre e  F .  stro ngly d isagree 
12.  Spe n d i ng t ime with fri e nds  is an i mportant aspect for me being i nvolved in  co-cu rric u l a r  
activities  i n  col lege . 
A. stro n g l y  agree B .  agree C .  s l ight ly agree D.  s light ly d i sagree E .  d i sagree F .  stro ngly  d i sagree 
13. I am popu lar. 
A. stro ng ly  a g ree B .  agre e  C .  s l ight ly a g ree D. s l ight ly d isagree E. d isagree F. stro ng ly  d isagree 
14. One reason I got i nvolved in  co-cu rric u l a r  activities was to meet peo p l e .  
A .  stro ngly  a g ree B .  agree C .  s l ight ly agree D .  s l ight ly disagree E .  d isagree F .  stro ngly disagree 
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1.5,  I spend hou rs soci a l iz ing with my friends.  
A. stro ngly agre e  B .  agree C .  s l ight ly a g ree D .  s l ight ly d isagree E. d i sagree F .  stro ngly d i sagree 
1 6 .  I trust other student leaders .  
A.  st ro ngly agree B .  agree C.  s l ight ly agree D. s l ight ly d i sagree E. d isagree F. stro ngly d i sagre e  
1 7 .  Positive recognition by my pee rs influe nced m e  t o  take on leadership positions . 
A. st ro ngly agree B .  Ag ree C. s l ight ly  agree D .  s l ight ly d i sagree E . d i sagree F . stro ngly d isagree 
18. My friends have held leadersh ip  positions.  
A. stro ngly agree B .  agre e  C .  s l ight ly agree D.  s l ight ly d i sagree E .  d i sagree F. stro ngly d i sagree 
19. I associate with friends who have s imi lar  inte rests . 
A. stro ngly agree B .  agree C. s l ight ly a g ree D .  s l ight ly d isagree E .  d isagre e  F. strong ly d isagree 
20.  I i n itial ly got involved i n  col lege beca use someone took the t ime to contact me and made me 
fee l  welcomed . 
A. stro ngly agree B .  agree C. s l ight ly ag ree D .  s l ig h t ly d isagree E .  d i sagree F. stro ngly d i sagree 
2 1 .  I n  high school, I had an a d u lt role model  who encou raged me to get involved i n  leadersh ip  
positions. 
A.  stro ngly agree B. agree C .  s l ight ly agree D. s l ight ly d i sagree E .  d i sagree F .  st ro ngly d isagree 
22. In h igh school, I rece ived su pport from an a d u lt role model for my leadersh ip  i nvolveme nt. 
A. st ro ngly agree B. agree C .  s l ight ly agree D .  s l ig htly d isagree E. d isagree F .  st ro ngly d isa gree 
23.  In  h igh school, an  a d u lt role model  infl ue nced me to get involved in co-cu rricu lar activities. 
A. St ro ngly agree B .  agree C. s l ight ly agree D .  s l ight ly d i sagree E. d i sa g ree F. stro ngly d i sagree 
24. I received a great deal of support throug hout my leaders h i p  expe rie nces. 
A. st ro ngly agree B .  agree C .  s l ight ly agree D .  s l ight ly d i sagree E. d isagree F .  stro ngly d i sagree 
25.  I was encou raged by others te l l i ng me I d id a great job whi le in a leaders h i p  pos ition. 
A. strongly agree B .  a g ree C.  s l ight ly  a g ree D .  s l ightly d i sagree E.  d isagree F. strong ly d i sagree 
26. My parent(s) or guard ian are active in the commu n ity. 
A. st ro ngly agree B. agree C. s l ight ly agree D .  s l ight ly d isagree E .  d i sagree F .  stro ngly d i sagree 
27, My parent(s) or guard ia n  a re i mporta nt role models  for me.  
A. stro ng ly ag ree B .  agree C.  s l ight ly agree D .  s l ig htly d isagree E .  d isagree F .  st ro ngly d i sagree 
28.  a m  self�confident.  
A. stro ngly agree B .  agree C .  s l ight ly agree D .  s l ightly d isagree E .  d isagree F .  st ro ngly d isagree 
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29 .  I a m  confident in being a leader. 
A. stro ngly a g ree 8. agree C .  s l ight ly a g ree D .  s l igh t ly d isagree E .  d i sagree F .  stro ngly d i sagree 
30. Othe rs perce ive me as being self-confident. 
A. st rongly a g ree B .  agre e  C .  s l ig h t ly a g ree D .  s l ight ly  d isagree E.  d i sagree F .  strongly d i sagree 
31.  Others have confidence i n  my a b i l ities as a leade r. 
A. stro ng ly a g ree B .  a g ree C. s l ight ly a g ree D. s l ight ly  d i sagree E .  d i sagree F. strongly d isagree 
32. I am comforta ble with who I am.  
A.  st ro ng ly  agree B .  agree C. s l ig ht ly agree D .  s l ight ly  d isagree E .  d isagree F .  strongly d i sagree 
33. I ga in  self-confidence through ta king on more leaders h i p  pos itions. 
A. stro ngly agree B. a gree C. s l ight ly a g ree D .  s l ight ly d isagree E.  d i sagree F .  stro ngly d i sagree 
34.  I a m  capable  i n  maki ng decisions whi le  i n  a leade rs h i p  posit ion.  
A. st ro ng ly a g ree 8 .  a g ree C .  s l ig ht ly agre e  D .  s l ight ly d isagree E .  d isagree F .  stro ngly d i sagree 
35. I a m  ca pable of  ga in i ng othe rs' trust w h i l e  i n  a lead e rship  posit ion.  
A.  st ro ngly a g ree 8 .  agree C .  s l igh t ly a g ree D .  s l ight ly  d isagree E .  d isagree F .  strongly d i sa g ree 
36. I am even te mpered whi le  in  a leaders h i p  posit ion.  
A. st ro ngly a g ree B .  agre e  C .  s l ig htly agree D .  s l ight ly  d isa gree E .  d isagree F .  st rong ly  d isa g ree 
37. I know I can re ly  on my sk i l l s  w h i l e  i n  a lead e rsh ip  pos ition. 
A. strong ly  a g re e  B .  agree C .  s l ig ht ly agre e  D .  s l ight ly d i sagree E .  d isag ree F .  st ro ngly d isagree 
Demogra p h ic I nfo rm at io n :  Please complete each of  the fol lowing.  
38. GENDER:  A. M a l e  B .  Fe m a le C .  Oth e r  {p lease specify) : ____ _ 
leaders h i p  pos ition is d efi ned a s  a n  i n d iv id u a l  with  a l e a d e rs h i p  t it le  ( i . e .  pres ident ,  cha i r, etc . )  who 
i nfl u e nces a g ro u p  towards a co m m o n  goa l .  Yo u m ust h a ve h e l d  t h is l e a d e rs h i p  pos it ion for at  least fo u r  
m o nths .  Please ind icate the nu mber of leaders h i p  positions you held in  col lege (even those held a t  
previous higher ed ucation institutions) for each o f  the areas:  
39. I n  student orga nizations 
St u d e n t  o rga n izat io n is  an offic ia l ly reg istered orga n izat ion  at Easte rn I l l i n o i s  U n ive rsity .  
A.  0-1  
B .  2 -3  
c .  4- 5 
D .  6-7 
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40. Category of Registe red Student Orga n izat ion:  
A. Aca d e m ic 
B .  Gove r n i ng 
c.  G re e k  
D .  M u lt icu l tu ra l  
E .  Re l ig ious  
F .  Service 
G .  Soc ia l 
4 1 .  Role in cu rrent orga n ization:  
A.  G e n e r a l  M e m be r  
B .  Offi ce r ( i . e .  cha i r  pe rson,  e lected/a ppo inted office r) 
42 . .  _  In community agencies 
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Com m u n ity agen cies a re n o n - p rofit o rga n izat ions not affi l iated with a ny st u d e nt o rga n izat i o n  at 
E a ste rn I l l i nois  U n ive rsity ( in cl u d i ng re l ig i o u s  org a n izat ions)  
A.  0-1 
B.  2-3 
c. 4-5 
D .  6-7 
43.  Nu mbe r  of semesters, i ncl u d i ng the cu rrent one that you have been enro l led fu l l -ti me? (E IU 
a nd p revious higher ed ucation i nstitutions) 
A. l-2 se m e ste rs 
B .  3-4 semeste rs 
c.  5-6 sem este rs 
D .  7 - 8  semeste rs 
E .  9+se mesters 
44. * * C u rrent Col lege GPA:  ( I f yo u r  a nswe r is K, p lea se m a rk it be low) 
A. New Fres h m a n  - No G PA 
B .  1st Sem este r Tra n sfe r St u d e n t  
c.  Under  2 . 0 
D .  2 . 0-2 . 2 5  
E .  2 . 2 5 ·· 2 . 5  
F .  2 . 5- 2 . 7 5  
G .  2 . 7 5 - 3 . 0  
H .  3 . 0-3 . 2 5  
I .  3 . 2 5-3 . 5  
J .  3 . 5-3 . 7 5  
K .  3 . 75 -4 .0 
4 5 .  Eth n icity: 
P l e a se m a rk a l l  that a p p ly  
A.  B lack or  Afri ca n Ame rica n 
B .  As i a n  
C .  W h ite/Ca ucas ia n 
D .  America n I n d i a n  o r  Al as ka N ative 
E. H ispa n ic/La t ino 
F .  Native Hawa i i a n  or  Ot her  Pac ific I s l a n d e r  
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Appendix B 
Infonned Consent 
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You are being asked to participate in a research study which seeks to examine leadership 
development outcomes of registered student organizations members. This  is part of a degree 
requirement for Eastern I l l inoi s  University' s College Student Affairs Program . The survey 
should take no longer than 5 to 7 minutes to complete 
All responses will be col lected in aggregate with no tracking of participant identity, and 
wil l  be kept confidential . There are no foreseeable risks to your participation. However you may 
benefit through the opportunity to reflect on your experiences and confidence as an involved 
student on-campus. Additionally your participation provides you with the opportunity to provide 
feedback to Eastern Illinois University' s  graduate assistants and student affairs professionals ,  in 
order to continue to develop future innovations to student organizations . 
We ask you to take some time, reflect on your own experiences , and be as open and 
honest as possible. There are no correct or wrong answers . You may withdraw at any time 
without repercussions . 
I f  you have questions or concerns about thi s research, please contact : 
Aseret Gonzalez 
Principle Investigator 
Agonzal ez4@eiu. edu 
Daniel Nadler, Ph.D. 
V.P. for Student Affairs 
(2 1 7) 58 1 
nadler@eiu.edu 
